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In re^onse to research indicating that el^offntary 
school childreii have little er no nnderatafidiog of the reading 
process, this papqr presents the following statiments^ designed to 
help students develop a good concep readings reading is when 
meaning is reccnstrueted from written syitclSy reading la a way of 
satiefying our needs, reading is using experiences and Jcnc^ledge to 
gain ffleaning from irltten symbols for some purpose, and r€ading is 
reacting. The statements are accenpanied \ty s 

designed to .help students understand and beecme familiar lith them. 
In a culminating ac"U.vity^ it is suggested that students Seep logs in 
which they detail the kinds of materials they have read, their 
putppse in reading each iteoir and their reaction^ to the naterial. 
The paper points out that these activities should enable students to 
see that reading is a complex; process in which the reader does not 
jupt ^y the ^©rds bjut actively participates in the reading proeess 
to reconstruct meaning and to satisfy his cr her needs* (IL) 
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TO TH& iDUeATIONAL RESOURCiS ' seKiT 0?** ICIAL NATIONAL l NlTlTUTE OF 

JNFORMATlbN^CEWTER (ERIC) AND EDUCATION POSIT iON OR POL iCY - ^ , 

USERS OF THE IBIC SYSTEIV!;' ' . . / * . ^ , . = = . 

Make Reading Sensible^ * Help Students' Discover J ts Essence - ; 

. Tetichdng reading might be simplified if there was some way to look .inside 
V ^ ■ * ^ • ' •^ . ' ■ ' • 

Students* heads to find out their ideas about reading* ' Vniefi 'Edwards (1958)"/,. " ' 

interviewed 66 poor readers , he found that many of 'them, ware unaware of the 

' ' % . - . i 

importance of meaning in readings To Help rMedy this situationV Edwards (196Z) 

suggested'^ that teachers help students see that reading is a meaningful activity. 

■ = • ■ ^ ■ / ■ P '■ . , ' , ' 

.. . .A rasearch study (Johns at|d Ellis^ 1976.) involving 1 jSSS students froni 

grades one, through eight revealed that niany students hfivo- little or no ^ . 

/understanding of the reading process The studenis' responses emphasized ^ 

^ decoding or ''sounding out'' strategies and excluded the,role ineaning splays in 

reading. - * ■ - ' ■ \ . ' '■ . 

In an effort to help a ^class of middle g^ade students develop a good 

concept of readings t.have listed severaL statements, on reading and some 

activities to halp students understand and become fniitiliar /jith them. After. 

completing these steps students should have a better concept of reading* 

They Cfan demon at rate thip knowledge by being able to repeat these statements 

aboiit reading in their own words and integrate thcni in reading tasks * When 

they understand these concepts, they^ could try to help a younger child who 

Joes not have, a, good concept or reading develop one. 

'-STATEMENT I : Reading is when mearij^_ reconstructed from^ written ^^yinbols . 

Sugge^ited Activities: " \ ■ ■ . ' ■ 

^l, Prosent the students with Oie follpwingr Hun sog voy ado 
sinco , Ask them if they can read it and^ if they think, th^y. 
can 5 ask them what f t meaiis » Etflphasize that ' in order for . , 
. reading to take place there mit^t^bc an exchange of mcrjnlng, , . - 
'Even if they pronounce tile words jiiis la not rneanin.fjful . ' 
because thesu "words" do not make any sensed ' 



2. SixovT Che students 
the^ over o'clock was 
they say ye# go back 
the meaning .was that 



these words I home everyone wmt . arcd .part:^ 
terv at. Ask if they have 'mad .this.. If ^ 
to the de fin it ion above ^ and ^affk tham what. 



Words need to be , put 
fincourage the student 



they got frotn "reading" those wdrcls,; r. 
Discuss why evei^ though these are -f amillar English words there 
t^asn* t any meaning antf point, out that this was not readimf,^ ;^ 

into a meaniiigfyl sequence .toMnake setfSek 
ts to arrange the words into a meaningful 
sentence that oan be read. . ' , . ■ ^, 

3.^ Present the studpnts 'wlth t^^ following: Yo voy al cine. 
Ask the -children if Ithey can read that seritence. . Tell theni: 
that this is Spanish and tell' thein how to pironounce/ the words - 
Again ask^them if they can read the sentence now. By now they 
should realize that they are not teading it unless thfey know , 
V7hat the words mean in English. After they know how, to 
lnterpret'^>.he Spanish words, they can now read the sentence 
because -in their mluds they will .understand the meaning. (x'tS 
means. I am going, to the mqvie.) If some students can read 
Spanish use the French equtvalent t Je^vais au cinema. 
4.. Discuss how rGadUng is relateci; to/speaking . t^ien we speak 
our purpose is to say somertliig that will have meaniing fox a 
liBtener; " if our' listener didn*t get any meaning from our 
speech, it would not make nuch seuse to keep on talking to 
Him/her. Therefore ;^it do^fnot iridke much sense t^> keep 
iooUlng at a bunch 'pi: words ^ they ^ have no meaning. You 
eithcir have to find some way oi :finding out what they mean or 
^quit trying to road them, Have tiir,^tudents pretend thby all 



' . ' \ ^^,t::mj lost ■^■thelr voice and havi^ to conimunicate wi;th each otlier 

. ; X \^:- ^. \: / : ■ • M ^ 

. ' ; \ • for ■ a wbiie by writing doxv'n x^hat thay want to .^ay and haying 

' \ \. . ■ \ ■ ' 

\ „ ^ th^-ir wouid-ba listeners read what they have to_ say . Dlscasa 

^ \ '%-.•=■■■'■"■■' 

= \ km4 b-ooks 'that thay read are siTnllar to their notes because - 

■ \the iluthors^af the .bOD.ks have sotnethlng meaningful the)^ want 

tQ\ say\ that they want students to know and, by." reading ^ the 

. ■ ' < .■ : \_ V A - ' > • ^ ^ " ^ ■ . ■ / ^ . . . 

; " ' students c^n make ^ sense out of the book. 

Through these activities the stude.nts should tealize that. ' 

^ , d - . ' ■ • V ■ 

• . reading is makiTig meaning from prlrits reading ds .tiot Just 

proFiovncitig lOr vSayihg; the wo Ms;. ■ \ 

STATEMENT II- \Reading is way of satisfying our neads^^ it has EHt£os^. ' ^ 

Suggested iwctivit.ies" ^ . ^ 

1, Ask students %^^hat they ba^^e read before coming to^school. 

Ask theto if. 'they hadva purpose for readings If they can't'^^ 

tKink of any real purpos.e that they had ^ try to convince, them ^ 

(that there was one. ^Perhaps it w-as simply to satisfy curiosi-ty 

. or for entertainmant^^Show theni that there are mmy purpasas 

for reading besides reading in seliool because they have to, 

■■ ' 2, ^ Have students make^ a list of all the ^kinds of reading 

matei>iar-3_ they can think of and the purpose for iraading aBcl} 

one . . 

Rxamplc^.s comic books for ontertainment ^ ' ^ 

labels on can® to kno^ what you're buyiag 
• ■ . encyclopedias to find out information 

= 3., ■Have, students list specific abjectlvGt^ or inclination tbat 
can be acquired through reading* Have others Itry to think of 
^ reafrfffg material that supplies information^and where that 
material caii be found, , , , . . 



' ^ ' ■ ■ ' ■ ' ■ / : . 

^; _ Example: \vliac is the largest state la unloxi? ; Look in a ^ 

^ ' ' . geography took^ an alnianac , or an encyclopedis. 

^ * , , ' . 

4. Have students think of different things that. they sometimes 
■'/■-■ ^- ^ * - 

/ write for others to read and the purpose they had for writing 

J them and Che purpose the reader had for Yeadlng them* . : . / 

/' { E2cample: an invataCioii to a party 

■/ - " : : • ^ ^- . \ 

• l_ These activities should lead students, to the realization that 

i reading 'is a way paople have of sacisfying their needs . There 

are many different, purpos-es for reading: Co learn how to d^o^, . . - 
'v somethings to lesrn how to find something, f or^fintertalnmint ^ 
etc* Irt the above activities J th^ teacher should supplement 
students' Ideas v;ith additioml purposes, 
STATEMENT III: Reading is' \^hen you use . yourf eKperiences and ■ knowledge to gain 



meaning froin wrljta^^yimboisyf or some purple. Because -hot 
everyone Has'^^ad the sam& ex^riences and because people ^have 
different piirposes for rGadlng ^^^Mf ferent people can get different 
-^meanifit? froTn the same ^ritteh^ synibols . ' - . 

Suggested Activities: ' ^ , § ^ ^ 

llave students list things that they lilce to read but that anot^ier 
person ^of their age would' probably^ not ba ifiterested In, 
List things that they like to read |mt-^at: &gn&Qnv. several years ^ 
youAger yould not want /to read. 

List things that' they read but that thfitr pareT^^s would not be 
intet'ested in and vtcG-versa. 

Wlt[\ the above lists^ ^discuss^'^iy people wo^jld haWe different;, 
feelings nbout the sm& reiiding and vh_Bt these Ceeiings iiiight be, 
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iSTATEMENT IV: Readirig is reaccing. ' 

Suggested -Activities i ' - ... 

. .1. List 'some "different types of readiiig material and hava 
students say what they think their raaicticjns would probably 
be. Discuss the different kinds of reactions that people 
often have f^om reading and suggest ones that students don't 
= mention, for examples sympathy for a charaeter^s dislOce for a 
character, suspense, excitement^ fear^ boredom, . vj^^hing things 
had J\apppned differently 5 confusions etc. ^ ^ 

' ^ . 2. ^ Reld the whole class the saTne stot3^ and have them write 
'down all their reactions to it,- Have them conip are their 
» reactions to see how they are different. Suggeat things that 
the students^ might not/think.of such as, ''uniat. would you have 
doM if you were the tnaln character? How would you have felt?" 

. • . . . i? • . 

^ ..." . ' ^ ' ' 

Culmin^ing Activity . * " ^ 

, Have students keep a log ^^f^ their reading activities for orte 
x/eek whera they record the different kinds of reading materlai 
that they re^ad and some specific eKamples of each different ^ 
type. They should list the purpose they had far reading the 
particular item, or what need was satiPified by reading it aivd 
their.^ reaction to the material read, _ ^ ■ 

Through these' activi ties students should see that? reading is a 
complex process in whi-ch the reader does more than Just say the 
words. The reader must attively partJcipate in the reading 
process to reconstruct meaning and to Hatiafy his/her needs, ^ 

V ' ■ ' ■ ' . ■■■ 

. - ' ■ ■ ■ >^ ■ " 
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